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Key vocabulary for + - X + written calculations
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: fewer Same value
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Early Years Foundation Stage (hased on statutory framework for the early years foundation stage 2021)

Start at a higger numhber and,
count on.

Finding a missing part, given a
whole and a part.

Regrouping to make ten (numhber | Subtructing within 10

honds)

ELG: Numbher: Children at the expected level of development will:

- Have a deep understanding of number to 10, including the composition of
each numher; 14

- Subitise (recognise quantities without counting) up to 5;

- Automatically recall (without reference to rhymes, counting or other aids)
number bonds up to 5 (including subtraction facts) and some number honds to

10, including double facts.

ELG: Numerical Patterns: Children at the expected, level of development will:
- Verbally count heyond 20, recognising the pattern of the counting system;

- Compare quantities up to 10 in different contexts, recognising when one
quantity is greater than, less than or the same as the other quantity;

- Explore and represent patterns within numbers up to 10, including evens and,
odds, double facts and how quantities can he distributed equally.

Divisi

Multiolicati
Double a numhber up to 10

Sharing ohjects up to 10 equally

Counting in 2s, 5s and 10s up to
20

Mathematics
Mathematics Developing a strong grounding in number is essential so
that all children develop the necessary building blocks to excel
mathematically. Children should he able to count confidently, develop a
deep understanding of the numbers to 10, the relationships bebween
them and the patterns within those numhbers. By providing frequent and
organising counting - children will develop a secure base of knowledge
and vocabulary from which mastery of mathematics is built. In
addition, it is important that the cwriculum includes rich opportunities
for children to develop their spatial reasoning skills across all areas of
mathematics including shape, space and measures. It is important that
patterns and relationships, spot connections, ‘have a go’, talk to adults




Addition +

Concrete
» These are visual images of the actual resources
to use within the classroom.
» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
» These are pictorial representations that may
appear in pupil’'s work.
» These can also be completed practically when
needed.

Abstract
» These can be number lines,
bar models, Part-part whole,
formal methods

Counting and adding more

EYFS

Children add one more person or object to a group
to find one more.

Use a range of resources e.g. cars, eggs, shells,
teddy bears.

Children add one more cube or counter to a group to
represent one more

One more than 4 is 5.

Use a number line to understand how
to link counting on with finding one
more

One more than 6 is 7.
7 is one more than 6.

Learn to link counting on with adding

more than one.
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Understanding part-part-whole relationship

EYFS

Sort people and objects into parts and understand

the relationship with the whole.

The parts are 2 and 4. The whole is 6.

Children draw to represent the parts and understand the
relationship with the whole.

The parts are 1 and 5. The whole is 6.

Use a part-whole model to represent
the numbers.

Knowing and finding number bonds within 10

EYFS

Break apart a group and put back together to find

and form number bonds.

Knowing and finding number bonds within 10 Use five
and ten frames to represent key number bonds.

ala oo 5=4+1
o | | W o ‘
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0000
10=7+3

Use a part-whole model alongside
other representations to find number
bonds. Make sure to include examples
where one of the parts is zero.

COOORYS
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4+0=4
3+1=4




Adding by counting on

EYFS

Children use knowledge of counting to 20 to find a
total by counting on using people or objects

Children use counters to support and represent their
counting on strategy.
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Subtraction -

Concrete

» These are visual images of the actual
resources to use within the classroom.

» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
» These are pictorial representations that may
appear in pupil’s work.
» These can also be completed practically
when needed.

Abstract

» These can be number lines,
bar models, Part-part whole,
formal methods

Counting back and taking away

EYFS

many are left.

6 subtract 1 is 5.

1 less than 6 is 5.

Children arrange objects and remove to find how

Children draw and cross out or use counters to represent
objects from a problem.

1-0-0

There are D children left.

Children count back to take away and use
a number line or number track to support
the method.




Finding a missing part, given a whole and a part

EYFS

Children separate a whole into parts and understand
how one part can be found by subtraction

E A A
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8§-565=7

Subtraction within 10

EYFS

Understand when and how to subtract 1s efficiently.
Use a bead string to subtract 1s efficiently.

5-3=2

Understand when and how to subtract 1s efficiently.

el ®

5-3=2

Understand how to use knowledge of
bonds within 10 to subtract efficiently.

5-3=2




Multiplication X and Division =

Concrete
» These are visual images of the actual resources to
use within the classroom.
» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
> These are pictorial representations that
may appear in pupil’s work.
» These can also be completed practically
when needed.

Abstract
These can be number lines, bar
models, Part-part whole, formal
methods

Grouping

whole set people and objects into equal groups.

Learn to make equal groups from a whole and find how
many equal groups of a certain size can be made. Sort a

Represent a whole and work out how many equal
groups.

o e, I.f'- i
= -. N d_.!/' iy S
o f‘ @ !\ —
o 3 l | There are 10 in total.
s ST "* There are 5 in each group.
There are 2 groups.
There are 10 children altogether.
There are 2 in each group.
There are 5 groups.
Sharing

EYFS

Share a set of objects into equal parts and work out
how many are in each part.




Progression

in Maths

National Curriculum Expectations - Addition and Subtraction

Year 2

Year 4

Calculation
Methods
(formal and
informal)

Mental
Methods

Understanding
addition and
subtraction

Addition and
subtraction
facts

Problem
Solving

add and subtract one-digit and
two-digit numbers to 20,
including zero

add and subtract numbers

using concrete objects,

pictorial representations,

and mentally, including:

* atwo-digit number and
ones

* atwo-digit number and
tens

*  two two-digit numbers

* adding three one-digit
numbers

\ Year 3

add and subtract
numbers with up to
three digits, using
formal written methods
of columnar addition
and subtraction

add and subtract
numbers mentally,
including:

* athree-digit

number and ones
* athree-digit
number and tens
*  athree-digit
number and
hundreds

add and subtract
numbers with up to 4
digits using the formal
written methods of
columnar addition and
subtraction where
appropriate

add and subtract whole
numbers with more than
4 digits, including using
formal written methods
(columnar addition and
subtraction)

(extend this to decimals)

read, write and interpret
mathematical statements
involving addition (+),
subtraction (-) and equals (=)
signs

show that addition of two
numbers can be done in
any order (commutative)
and subtraction of one
number from another
cannot

represent and use number
bonds and related subtraction
facts within 20

recall and use addition and
subtraction facts to 20
fluently, and derive and use
related facts up to 100

solve one-step problems that
involve addition and subtraction,
using concrete objects and
pictorial representations, and
missing number problems such

solve problems with

addition and subtraction:

* using concrete objects
and pictorial
representations,
including those
involving numbers,
quantities and
measures

* applying their
increasing knowledge
of mental and written
methods

solve problems,
including missing
number problems,
using number facts,
place value, and more
complex addition and
subtraction

solve addition and
subtraction two-step
problems in contexts,
deciding which
operations and methods
to use and why

solve addition and
subtraction multi-step
problems in contexts,
deciding which
operations and methods
to use and why

solve addition and
subtraction multi-step
problems in contexts,
deciding which
operations and methods
to use and why




Addition +

Concrete
» These are visual images of the actual resources
to use within the classroom.
» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
» These are pictorial representations that may
appear in pupil’'s work.
» These can also be completed practically

Abstract
» These can be number lines,
bar models, Part-part whole,
formal methods

Combining two parts to make a whole

9066
06 6

|
DI

Use a range of resources e.g. cars, eggs, shells,
teddy bears.

Year 1

when needed.

Pupils to represent the cubes using dots or crosses.

They could put each part on a part whole model
too.

00000
Oeee

4+3=7
Four is a part, 3 is a part and the
whole is seven.




Counting on

N,

01234567843%

Year 1

A bar model encourages the pupils to count on

rather than count all. e 4+2
e Whatis 2 more than 4?
00000 o ¢ 0 0 o e What is the sum of 2 and 4?
e What is the total of 4 and 2?

DOOOD

6 +5
(101000 0100000
e —olslslely @/0/0/@/® A [C[C[0[0
volelele (@
soee A
000ee (000 9101283
>
0000° 9+4=13
9000000 O 0—— OO0 Pupils can draw the ten frame and counters. Use a part whole model to support

7 and 3 makes 10. So, 7 and 5 is 10 and 2 more. the calculation.




TO + O without exchange

8 - S
s T ©% %gg "
o . T (0)
T (0 ) B ([
3 5
® 9
r % % ¢ © 9
E Q © 34 + 5= 39
9 Pupils to represent the base 10 e.g. lines for tens
(® @ and dot/crosses for ones.
Continue to develop understanding of
partitioning and place value.
34 + 5= 139
TO + O with exchange
T | B T (O)
E ! J\ 2 |4
| Povpr 8
| aaliniez e
3 | ——— A2
~ O
]
8 =)
> o
g% 24 + 8 =32 . (.T..\ e
Pupils to represent the base 10 in a place value > a
| 4 chart, circling when they make an exchange. 8
24 +8 =32 3| 2




TO + TO without exchange

Tens |(Ones)

i
if

(Tens )| Ones

i

9999

Year 2

32 + 14 = 46
Add the 1s then add the 10s.

32 + 14 = 46

Pupils to represent the base 10 e.g. lines for tens
and dot/crosses for ones.
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Add the 1s then add the 10s.

TO + TO with exchange

1
I

2

Ones
P99O99Q
4
6
99999
P99
q
Tens Ones )
9999 'ﬁ'
99 @

| g

Year 2

36 + 29 = 65
e Add the 1s.

e Add the 10s.

e Exchange 10 ones for a ten.

36 + 29 =65
Pupils to represent the base 10 in a place value
chart, circling when they make an exchange.

|I\J wl—q
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e Add the 1s.
e Exchange 10 ones for a ten.
e Add the 10s.




HTO + TO, HTO + HTO (with and without exchange)

350000
0000C

554 + 237 = 791

Year 3

Use of place value counters to add HTO + TO,
HTO + HTO etc.

e When there are 10 ones in the 1s
column- we exchange for 1 ten.

e When there are 10 tens in the 10s
column- we exchange for 1 hundred.

275 + 16 = 291

Pupils to use place value counters in a place value
chart, circling when they make an exchange.
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275+ 16 = 291




ThHTO + ThHTO (with and without exchange)

Pupils to use place value counters in a place value Th H T(O)
5 secescesss BsE chart, circling when they make an exchange. | 5 5|4
+ 4 2 3|7
eeee @0 5150
e (see above for example) !
Th M 0 I
® 0000|0000
eeee @0 560 | o Th H (T o
©___ | 5|5]%
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® 000000000
§ CEEE) |oo 00 LfHAT ©
o J ®e | o 1 |5(|5 4
+ 4|2 (3 7
1554 + 4237 = 5791
(7 )9 1
— I
Use of place value counters to add ThHTO +
ThHTO (TRH T 0O
e When there are 10 ones in the 1s iI5 5 4%
column- we exchange for 1 ten. H42 3 7
e When there are 10 tens in the 10s L5)7 9 |
column- we exchange for 1 hundred. '
e When there are 10 hundreds in the 100s
column- we exchange for 1 thousand.
Addition of more than 4-digit numbers (with and without exchange)
o | Use of place value counters to add more than 4- | Pupils to use place value counters in a place value TThTh H T O
& | digit numbers chart, circling when they make an exchange. I 9 1 7 5
o + 1 8 4 | 7
© see above for example
g ( ple) 3 7 5 9 2




Adding decimals

(e} . Tth Hth O -Tth Hth

. [Pee \olee 0.9 2

EEEE +0-3 3

- leee | [ee® Al B
o

Include numbers with differing decimal places

Years 5 & 6

(@) . Tth Hth O - Tth Hth
0008 - L
+ 1 -2 5

o oo |eeee®| >

Pupils to use place value counters in a place value
chart, circling when they make an exchange.

(see above for example)

Without exchange

O - Tth Hth

0«2 3
+ 0 -4 5

0 6 B

With exchange

O -Tth Hth

g-9 2
+ 0 -3 3

| -2 5

Where numbers of decimal places are
different

Q - Tth Hth
3 -4 0
+ 0 -6 5




Subtraction -

Concrete

» These are visual images of the actual resources to

use within the classroom.

» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
> These are pictorial representations that
may appear in pupil’s work.
» These can also be completed practically
when needed.

Abstract

» These can be number lines,
bar models, Part-part whole,
formal methods

Counting back

many are left.

1 less than 6 is 5.
6 subtract 1 is 5.

Year 1

Children arrange objects and remove to find how

@@@9{@@

10

éﬁééééﬁﬁﬁ

q—D=[3

There are [:] children left.

Pupils draw and cross out or use counters to
represent object from a problem.




Find the difference

Year 1

L e
Finding the difference (using cubes other objects
can also be used).

Calculate the difference between 8 and 5.

5-4=1

00000
000@®

The difference between 5 and 4 is 1

10-4=6

The difference between 10 and 6 is
4,

Subtracting bridging 10

Year 1
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14 -5 =

90

For 13 -5, take away 3 to make 10, then take

away 2 to make 8

$h

v -3

5 6 7 8 9 10 Il 12 13

13-5=




TO - 0 without exchange

Tens | Ones Tens Ones "t ‘ — ——
O 30 31 32 33 34 35 36 37 38 39 40
® /44
5 . : T O
o
> 3 9
48 — 7 = 41 48-7 =41 - 3
: : 3 6
Pupils to represent the base 10 in a place
value chart, crossing out the numbers they
have taken away.
TO - O with exchange
r ] ¢ T1O)
A B Bl
Tens Ones Tens Ones Tens Ones ; ,' ;r/ J Z 5
1 - 7
NN ERENE 8
1 5 -
=3
)
~ T O
E |2/ | 5
41-26=15 41-26=15 u 7
Pupils to represent the base 10 in a place sclJi
value chart, showing the exchange.




TO - TO without exchange

T (O)
Tens Ones 415
EEEDH
- 112
5 _ 3
J =
g 45-12 =33 T|0
45-15=40 Pupils to represent the base 10 in a place 4|5
value chart, crossing out the numbers they -2
have tak :
ave taken away 313
TO - TO with exchange
7T O
Tens 1 ) ; B 4 S
1 f 2
NN N
\\‘ | . -
Tens f /| T O
| % 15
11 -2 7
(o]
;_3 Tens 45-27 =18 .
% % % Pupils to represent the base 10 in a place 4 '5
value chart, showing the exchange. -2 7
8
Tens
T O
i T
-2 7

45-27 =18




HTO - TO, HTO - HTO (with exchange). Pupils will need to recap on ‘without exchange’ first.

0000

234 - 88 = 146

Year 3

234 - 88 = 146

Children to use place value counters in a place
value chart showing the exchange.

HTO
| X '5

- 38
| 3 7
175 — 38 = 137

If the subtraction is a 3-digit
number subtract a 2-digit
number, pupils should
understand how to line up the
numbers correctly.

Pupils should also understand
how to exchange in
calculations where there is a
zero in the 10s column.




ThHTO - HTO, ThHTO - ThHTO (with exchange). Pupils will need to recap on ‘without exchange’ first.

Year 4

Th H 1
@ ©® GOOOGOG
Th H ]
@ O[C) COORN
Th H Iy
©)—— 00008 COONN
© CIOICINY
L
Th H 1
' 1 1 1 { GO
g:.!‘

1250 - 420 = 830

Children to use place value counters in a place
value chart, circling when they make an
exchange.

(see above for example)

With one
exchange
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w
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With more
than one
exchange

Th

X
—
®]

N
> &
N O
w N

Th H(T O

2 4519'9'2

Th H T O

2 48 9'9'2
2 4 3

2 2 5 9




Subtraction of more than 4-digit numbers

Use of place value counters to subtract more than 4-
digit numbers

Years5 & 6

Children to use place value counters in a place
value chart, circling when they make an
exchange.

(see above for example)

TThTh H T O
627 0 a 7
-1 8 5 3 4
4 3 5 6 3

Pupils to subtract numbers of
different sizes.

Subtracting decimals

0 . Tth Hth O - Tth Hth
00000 , COHOOE 000 57 4

et d B
Exchange | tenth for 10 hundredths. .
(@) o Tth Hth O - Tth Hth

90000 CHLOOE 0000 7 T4
. |©Z 0000® - > - > 5

w

§ eees®

N Now subtract the 5 hundredths.

v /) . Tth Hth O - Tth Hth

[}

9 00000 |COOOG 0000 5 +F &
. | ©D 0000s| -2 2 S

BAEL - q
Now subtract the 2 tenths, then the 2 ones.

0 . Tth Hth - Tth Hth

0
00089 OCOOOCY 0000®| 5 7 '4
2
3

- lp@ 000es| -2 > 5
PPED 4 a

Children to use place value counters in a place
value chart, circling when they make an
exchange.

(see above for example)

O - Tth Hth
5 -4 g
-2-2 5
-4 9

Pupils subtract numbers with
different number of decimal
places.

3.921-3.75
0 - Tth Hth Thth
2 -9 2 I
- 3.7 5§ 0




Progression

in Maths

National Curriculum Expectations — Multiplication and Division

Year 2

Year 3

\ Year 4

Year 5

Multiplication

(calculation
methods
formal &
informal)

Division

(calculation
methods
formal &
informal)

Multiplying
and dividing by
10, 100, 1000

Multiplication
and division
facts

Problem
Solving

calculate mathematical
statements for
multiplication and
division within the
multiplication tables and
write them using the
multiplication (x),
division (<) and equals
(=) signs

write and calculate
mathematical
statements for
multiplication and
division using the
multiplication
tables that they
know, including
for two-digit
numbers times
one-digit
numbers, using
mental and
progressing to
formal written
methods

multiply two-digit and three-
digit numbers by a one-digit
number using formal written
layout

multiply numbers up to
4 digits by a one- or
two-digit number using
a formal written
method, including long
multiplication for two-
digit numbers

multiply multi-digit numbers up to 4
digits by a two-digit whole number
using the formal written method of
long multiplication

multiply one-digit numbers with up to
two decimal places by whole numbers

divide numbers up to 4
digits by a one-digit
number using the
formal written method
of short division and
interpret remainders
appropriately for the
context

divide numbers up to 4-digits by a two-
digit whole number using the formal
written method of short division where
appropriate for the context

divide numbers up to 4 digits by a two-
digit whole number using the formal
written method of long division, and
interpret remainders as whole number
remainders, fractions, or by rounding,
as appropriate for the context

find the effect of dividing a
one- or two-digit number by
10 and 100, identifying the
value of the digits in the
answer as ones, tenths and
hundredths

multiply and divide numbers by 10, 100
and 1000 where the answers are up to
three decimal places

recall and use
multiplication and
division facts for 2, 5, 10
multiplication tables.

recall and use
multiplication and
division facts for 2,
3,4,5,8,10
multiplication
tables.

recall and use multiplication
and division facts for all
multiplication tables up to
12x12.

solve one-step
problems involving
multiplication and
division, by calculating
the answer using
concrete objects,
pictorial
representations and
arrays with the support
of the teacher

solve problems involving
multiplication and
division, using materials,
arrays, repeated addition,
mental methods, and
multiplication and
division facts, including
problems in contexts

solve problems,
including missing
number problems,
involving
multiplication and
division

solve problems involving
multiplying and adding,
including using the
distributive law to multiply
two-digit numbers by one
digit

solve problems
involving multiplication
and division and a
combination of these,
including
understanding the
meaning of the equals
sign

solve problems involving multiplication
and division




Multiplication X

Concrete

» These are visual images of the actual resources to

use within the classroom.

» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
» These are pictorial representations that
may appear in pupil’'s work.
» These can also be completed practically
when needed.

Abstract
These can be number lines, bar
models, Part-part whole, formal
methods

Find the total of equal groups by counting in 2s, 5s, 10s

Year 1

NONNNNNNN

There are 5 pens in each pack ...

5...10...15...20...25...30...35...40...

AMIMIMIMIM
222212

Y -Y-V-V-\

90 00 00 00 0@
00 00 @0 e ..I
00 00 00 o6 ee
00 00 00 o0 ee
oo o0 ee oo oo
1 213]4als]e|[7]8 q
w2l lewls]e]iz]s |q
21| 2212324252627 28 2q
31 323334 (35]36[37]38 3q
4 |42 43| 44| 45| 46| 47| 48 4q

100 squares and ten frames support counting
in 2s, 5s and 10s.

I0 10 10 10 10

(YYYY)

1 1 1 |

0 10 20 30 40 50




Equal groups/Repeated Addition

e (v
& \!

Year 2

4x3=12

3x4=12

4 +4+4=12

There are 3 equal groups with 4 in each group.

4x3=12
3x4=12
4 +4+4=12

0 5 10 5
5x3 =15

3x5=15

5+5+5=15




Use arrays to understand commutativity

Pupils to be able to use an array to
write a range of calculations e.g.

o.
v]ololole
8 OOOOO 10=2x5

5x2=10
O 2+2+2+2+2=10
‘ 10=5+5
I can see 6 groups of 3 oo

I can see 3 groups of 6

Year 2

Pupils to rotate the array, to show that
orientation does not change the multiplication.

2 lots of 5 5 lots of 2

2x5=5x2
Short multiplication TO x O No exchange

T ) 7NV e
000 o @ e
n 888 Leading to ...
8 23
6 9

23x3 =69 69




Short multiplication TO x O - Expanded Column Method

1) o)
OO0

o
5
>

23x5=7?

3x5=15

20 x 5 =100

23 x 5 =115

TO
23
x5
15 3 x5
100 20 x5
115

Short multiplication TO x O, HTO x O- Column Method

H T o
Q00
Q00
Q000
Q00
Q00
Q00
<
3
o H T (o)
7)) 000
& 000
] Q000
> Q00
o Q00
P— L?O
1 3 8

23 x6 =138

23 x6 =138

o s——

23
X 6
138

11

Pupils to understand how the
expanded column method is

related to the formal column

method.




Long multiplication - multi-digit numbers up to 4 digits x TO - Column Method

3 4
x D7
2328 34 x 7

3 4

x 27
2328 34 x7
6 8 0 34x20

. : o - - 3 4
As pupils start to multiply multi-digit numbers up to 4 digits by a two-digit whole number, x 27
g they should be confident with the abstract. 238 34x7
n 6 8 0 34%x 20
© 9 18 34x27
]
>

Ensure understanding of place
value at each stage.

12 4
X 2 6
7 4 4
1 z
4 8 0
2 2 4
1 1

Answer: 3224




Multiplying decimals by whole number

4.72

As pupils start to multiply one-digit numbers with up to two decimal places by whole numbers,
they should be confident with the abstract. 14.16

Year 6




Division =

Concrete
» These are visual images of the actual resources
to use within the classroom.
» Use a range of different practical resources.
(e.g.base 10, place value counters, straws)

Pictorial
» These are pictorial representations
that may appear in pupil’'s work.
» These can also be completed
practically when needed.

Abstract
» These can be number lines, bar
models, Part-part whole, formal
methods

Grouping

00000)(OC000
E Sort a whole set people and objects into equal Represent a whole and work outhowmany | o | 5 3 4 & 6 7 8 4 10 1 12 13 14 15
v groups. equal groups.

There are 10 children altogether.
There are 2 in each group.
There are 5 groups

There are 10 in total.
There are 5 in each group.
There are 2 groups.

Children may relate this to counting back
in steps of 2, 5 or 10.

Sharing

& &K & &Ko 3 EY 10 shared into 2 equal groups gives 5 in
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Share a set of objects into equal parts and work
out how many are in each part.

Sketch or draw to represent sharing into
equal parts.




Grouping equally

sevcxdos Copo)relpd | bt Qraooan
D] LT XN oy x) YR R R
8 divided into 4 equal groups. 2= ——t—t
There are 2 in each group. XY X)X xXxX)XxIxXoxxx, gl 23%368789KI1E
There are 4 groups now
(o] 2+6=2
E @ ol® oj@ oj@ oj@ oo o 12 divided into groups of 3.
2:2=6 12+3=4
000000000000
There are 4 groups.
Sharing equally

Year 2
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12 shared equally between 2.
They get 6 each.
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20 shared into 5 equal parts.
There are 4 in each part.
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18+2=9




Understand remainders

L QO Al

Year 3

There are 13 sticks in total.
There are 3 groups of 4, with 1 remainder.

22 + 5 =4 remainder 2

22 - 5=7
3x5=15
4x5=20

5 x 5 =25 ... thisis larger than 22
So, 22 + 5 = 4 remainder 2

Short Division - TO + O, HTO + 0, ThRHTO = O

T (0]
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With exchange

n
<
v T [o) First, lay out the
4 blem.
® |4[92 OO proviem
g
= o) How many groups of 4 go
4 |2 00000 ) into 9 tens?
@@00 2 groups of 4 tens with | ten

left over.

o) Exchange the | ten left

=
e for 10 A
4far2 ’I'ii OOOOE| e e
OEHDE 1@@@@®| We now have I2 ones.

How many groups of 4 go
into 12 ones?

2(3)
4 q

3 groups of 4 ones.

With exchange and remainders

615 +5=123

12
51615

0O 5 5 6

71338 39 %




T 0 Lay out thfe .p_roblem
as short division.
5[8 0 @EEE®
©OO
| T 0 ﬁ(:w;:onyﬁroups of 6 go
into 8 tens?
sfgfo  [EPEOP®
(D®E) There is | group of 6 tens.
There are 2 tens remaining.
(3 r2 T How many groups of 6 go
into 20 ones?

sf3f0 | PO® [P0
|— @@ @) There are 3 groups of 6

432 +5=86r2
8 6 r2 or

3
2|4 372 432+5=86 %

Pupils to represent remainder as 'r’ or
a fraction

Year 6

As pupils start to divide numbers up to 4-digits by a two-digit whole number
they should be confident with the abstract.

8
0
13 432 +15=28.8
1 2
1 2
12 0
0




